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Introduction

Continuing Professional Development (CPD)
centres on the ideathat an individual aimsto
augment her/his professional skills and
knowledge beyond thetraining received at the
onset of their career, or as part of the
qualificationsrequired to carry out ajob. Over
thecourseof any career, it would bereasonable
to expect that there are opportunitiesavailable
forinformal and formal engagementsthat assist
individuasintherenewa of their technicd skills
and enhancement of thinking. In the case of
teachinginIndia, after pre-servicetraining, there
are few opportunities for in-service
development. Thisisbecausein-servicetraining
is dependent on external factors such as
ingtitutiona support, employer’sinitietive, policy
measures, etc. Asaresult, opportunities for
growth and learning oftenrest with theindividua
teacher, andindividud learning can beincidentd,
or evolutionary, or in some cases, planned. It
can a so beisolated and slow. Moreover, CPD
asalifelong career devel opment strategy should
bemorethan just aiming for career progression
or incidental learning because of personal
interest. “[CPD] isthe processby which, alone
and with others, teachers review, renew and
extend their commitment as change agentsto
themoral purposes of teaching...” (Day, 1999,
p.4).

The paper will discuss the principles of CPD
and theimportance of evolving CPD from being
an individual and unguided initiative to a
collaborative process. It will also suggest some
meansof professional development for teachers

inthefield of language education, which may
be adopted or adapted by teachers and teacher
trainers.

CPD for teachers

CPD should not be treated as an event, but
should be considered asaprocessthat includes
knowledge devel opment and changein attitudes,
skills, disposition, and practice. Also, CPD does
not comprise only of knowledgetransfer from
field experts, but hasample scopefor experientid
learning, involving participants as active
learners, and facilitating peer group based review
of practices. Accordingto Harwell et al. (2001),
“professional development for practising
teachers must combine the expertise of
researchers and the knowledge of practising
teachers in a collaborative effort to inform
instructional decision making if educatorswant
to create learning environments conduciveto
effective learning among students” (p. 260).
Bryant et a. (2001), have a so stated that “time
must be allocated for teachers to share their
own personal knowledge about their students
and teaching and to receive guidance from
expertsontopics’ (p. 251).

Teachers also need to understand the social,
professiona and adminigtrativecontextsinwhich
they work. Inaschool, CPD canfunctionasa
catalyst for changein school-related practices.
Consciousanaysisof, and engagement with the
specific contextsinwhich they teach will further
theprofessiond devel opment of teachersaswell
as the growth of their learners. Julian Edge
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(1999) definesthis asthe* professional body
perspective” whereinteachers®...try to set up
standards and criteria according to which
individuals can register themselves as
professionalsand demongtratetheir commitment
totheir continuing development.” Evaluating
oneself vis-a-vis personal goals as well as
ingtitutiona and community goascan providea
framework for constructive feedback, and
appraisalscan beintheform of self-appraisals,
peer appraisal, and feedback from studentsand
concerned authorities.

CPD therefore includes “private, unaided
learning...informal learning opportunities
and...more formal learning opportunities
available through internally and externally
generated in-service education and training
activities’ (Day, 1999).

CPD for English language teachers

Asestablished above, teacher education needs
tobeongoing, onsite, aswell aspreparatory. In
the context of language education, theemphasis
of CPD initiatives should be on teacher
proficiency or familiarity withthelanguage, as
theteacher isoftenarolemodel. It will also be
a means to cultivate teacher awareness or
sengitivity tolanguagelearning. (Position Paper
on Teaching of English, 2006) Teachersshould
infact be given opportunitiesto develop their
competenciesand proficiency inthelanguage
they teach. Self-reflectionisthereforeavital
component of such programmes wherein the
teachers can themselves work towards
identifying and addressing gapsin knowledge
and practice. Opportunitiesfor reaffirmation of
their own experiences will also boost their
confidence and have a positive impact on the
teaching-learning process.

According to Krishnan & Pandit (2003),
“Teacher proficiency in Englishislinked to the
teacher’s sense of satisfaction, indeed to his/
her willingness to teach English.” Wright &

Bolitho (1993) believelanguage acquisitionis
important “to develop their sensitivity towards
their language, as part of a strategy aimed at
enhancing classroom teaching and learning.”
CPD programmes may therefore address
conceptssuch as.

* Self-improvement: Improving their own
skillsin order to berolemodelsfor learners
intermsof listening, speaking, reading and
writing;

 Pedagogy of language education:
Emphasizing that language teaching and
learning cannot be mechanical and
introducing new methods and approaches;

» Constructivism: Facilitating learners’
construction of own knowledge through
participatory activities,

» Critical thinking skills: Integrating peace,
values, special needs, gender, environment,
culture, inclusivenessand vocational skills
inlanguageteaching-learning;

» Useof grammar and vocabulary in context;

*  Multilingualism asaresource: Approaching
language education holistically in that
languages supplement and complement one
another;

» Methodologiesof teaching English/Second
language: The different methods and a
critiquethereof;

* Materials development and curricular
renewal: Becoming materials developers
themselves and proactively using locally
availableauthentictexts,

* Assessment and evaluation: Linking
continuous and comprehensive eval uation
to everyday classroom practices and
learning outcomes;

» Teacher asaresearcher: Conducting action
research for identifying and addressing
problemsinlanguagelearning through audits
of their own practices with the aim of
improving effectiveness.
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Accordingto Darling-Hammond & McLaughlin
(1996), “ Effective professional development
involves teachers both as learners and as
teachersand allowsthem to struggle with the
uncertaintiesthat accompany eachrole... It must
be connected to and derived from teachers
work withtheir students.”

Individual owner ship/initiative

CPD necessitates a self-development
perspective on the part of the teachers. Often,
constraints such asdemanding schedul es, lack
of motivation and support from authoritiesas
well asadditiona expensescan deter individuas.
However, teachersmust recognizethat CPD is
ajourney, and it isimportant for teachers to
remain learners themselves if they aspire to
develop thequalitiesrequired intheir careers.
Above al, teachers should learn from their
learners and recognize the val ue of reflecting
ontheir own performance. Richard Whiteside
(2012) sums this succinctly when he says,
“...weteachersshould endeavour to providethe
best education we can to our students...to
consider our situation and try to identify what
exactly ‘best-practice’ isfor usinour context.”
For this, regular analysis, and consultationwith
peersand colleaguesareamust.

Here, ICT canplay animportant roleinensuring
that individual s can transcend institutional and
geographica barrierstointeract withtheir peers
and domain experts. Onlinediscussion forums,
SIGs, archives and blogs are rich sources of
information and best practices. At thesametime,
faceto face interactions, be they peer to peer
or individual to expert, can enable participants
to enhancetheir spoken skillsaswell aslearn
from others. Writing articlesfor journalsbased
ontheir classroom experiencesisanother way
of facilitating peer review and feedback.
Attending seminarsand conferencesa so boosts
confidence and enhancesone sknowledge base.

Teachersmay al so:

e record and reflect on their own practices
by writingadaily journd;

e read and explore about areas of teaching
that interest them,

e observescolleagues or seniors classes,
e enroll intraining programmes, and
e discussobservationswith groups.

I nstitutional support

Often, teacher orientation programmesaretime-
bound and budget-driven. Moreover, the
organizing bodies (State, NGOs, Teachers
associations) often have narrow/specific and
therefore non-representative agendas which
may not cater to the needs of all teachers.
Consequently, itiscritical that managing bodies
foster CPD in their schools. Schools should
emerge as spaces where collaborative
communitiesare established and which engage
with the shared aspirations and values of all
members. Lack of information and access
impact participation by teachers, and thesecan
be addressed by ensuring relevanceto teachers
needsand contexts. Further, investmentsalso
need to be madein thedevel opment of teachers
materials such as teachers’ packages,
handbooks, manualsand journals so that they
can be self-reliant when it comes to updating
themselves. Rather than imposing a uniform
plan, CPD systemsshould be abletofacilitate
personalization of the CPD process. Offeringa
rangeof optionswill stimulateteacher initictive,
experimentation and agency.

At the sametime, thought must begivento:

e defining goals and standards of CPD for
teachers,

e identifyingthestrategiesand practicesthat
will support them;
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e developingtoolsto monitor and assessCPD
initiatives,
e promoting teacher autonomy and
responghility.
Demonstrating commitment to the continuing
development of employees by facilitating a
discussion on these aspects will boost the
standards of the institution by creating a
competent, adaptable workforce. Also,
“peopl€e sprofessonalism may beconsidered to
beenhanced” (Evans, 2008), which will havea
direct positiveimpact onthelearners.

Conclusion

Developing teachers resourcesand proficiency
in a language facilitates innovation, and
increasesteacher proficiency. CPD isaplanned
and systematic activity, and the space and the
ability to reflect on methodol ogy, content and
approachwill help teachersto devel op adeeper
understanding of language learning and make
the English classroom a vibrant centre for
knowledge acquisition and devel opment. After
al, change in education depends on what
teachersdo and think.
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